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;;,It'ié mpstfé@prgﬁﬁi te fhat'a sﬁéciéi Eﬁ!é*pﬁb11ﬁatian related .to :

v*f“students has-beén- -prepared as a nmnnria1 to hgnor Ray Schu1tz it'is

;'3153 fitting that the ﬁantributurs to the vniume are his Friends. and in-

'A‘severa1 cpses, his own students. _% S |

" Ray Schu1tz s efforts over many decades have been- dedicated to 1m-

. praving the’ Tut uf the undetprivileged peap1e this world. . -Whoever they

are... wherever they may be., He has heen tﬂta]1y :uﬁﬂftted ta the impar-

jtance of each 1nd1v1dua1i_ from every cu1ture...and ta the right uf!each
\une to an excellent p una11:ed ﬁastsésﬁndary Educatian. Aiung with this
he felt strpngTy theei;d for world understanding...and fur internatiana1
educatfun as a way to bring it about. His travels fﬂr these causes have

taken him m111ions of miles,. c1nse to the pu1es gf the earth, to the sauth

. seas. and ta ‘dozens of gguﬁtries. '

Earﬂy in 11Fe QE determined that éducatiﬁn wuu1d be the best 1mmed-

.1ate field for. his own - persuna1 SErviﬁe. He ‘traveled the 1ung ruad the

hard ruad, frnn Hestern Montana ta the University uf Hiscunsin. and at -~

'1ong lasty the ducturat%gin 1951. In- his unassuming way he was pruud of
this ac¢amp11§hment, and EhEPiShEd the experience. L well remember the .

. way his eyes 14t up a few years ago when-we chanced upon a tnpy pf a buuk*

he - had wanted for dez@des, "The College Charts Its Cnurse," one of- his

favnrite texts written by ‘Freeman ﬁutts. one- nf,his severa1 great

f:teazhers; This bnuk has been one of his prized po sessiuns. and evidence'

B

- -gf Bis wide s&hn1ar1y 1nterests He tDEk his broad hackgrnund and decided .

tu devote himse1f tu further study and’ teachting abuut the cnmmunity col-

1ege, the 1nsti¥ution which. he fe1t would bést meet his ﬂwq persnna1

O
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‘Emmiﬁnents tﬂ pp}p’le He became one of the very best dn h1s f1e1d 'a

: 1nternatiuna1 ’Iy rgcugm:ed fm- his cnntributions

He are f’ﬂrtunate that he chnse to work primarﬂ_y in universiﬂes as",'

’;the p]at:e where he cnu]d have the most EffEEt thrnugh edu::ating 123:1&!‘5

%

"’Fnrx the cnmumt_y-cn'l]eges As he saw how much coud be accmp]ished he

) became even: rﬂure an "evangeHst" for thEm At the same time,. hawever he

ah:ays felt the- I‘IEEd -to teach- more brnad]y. easting -a wider net in his

,efﬁirts to- enthuse athers with his qu1et :rusade‘ Fellow edu,catarsi- often

tr’led to 1ure him into administratﬂe wnrk Dn—]y one was ever successful,.

A reaﬂy, a_dean- who talked him 1nta 1,t.:ﬁ:r a year—__ér two. ;Ai_fhaugh' he' did" -

it well, he wanted to return to full time "prdFESSinq " fhe dean-finally. .-

) acceded’ re]uctant]y when Ray threatened to do to-another institution which :

. Manted him un1ess he could g1ve up "dean1ngi“‘ He felt that ‘the univérs‘ity

must be an-. 1mpurtant agent fm‘ nngaing 1nstru:tiﬂna1 ::hange in the com=
Vnun1ty cnﬂeges, and he wanted to be 1ntense1y 1nvu1ved in the rea] ¢

'»actiun with the students A He also wanted to "recruit" gand people. fnr

the f;nmun1ty colleges, ”peuple Frum a’N waTks uf‘ 11fe penp]e of all
t_ypes, without -regard for race, sex, rEHqion. m‘ hamﬁcap He was very
suctessﬁﬂ 1n attracﬁng f‘ine peup]e tn this deve‘lﬂping ’Fie]d ‘and as a "’
result hundreds of his graduates‘serve in key positmns all over’ the

cnuntry He s admired and,trus_ted; as ‘_Few are, by Black Am_erjcans. - :

Hispanic Amerh:ans, Aﬂerican Indians -and ﬂtﬁer Nnéth;éns’ ~*EVEFyé’ﬁé‘"’“b

S He wnrked “the hingest hﬁurs. taught the w1dest range. of cuurses, anch
gy . .
.a]ways carried more than h1s share of the tata’l load, bath on and ﬂff

- t‘:ampus_..al’l of t'he t1me servmg as an 1nsp1rati§n to his students and

fr1ends. § ys dvery week,

His students and f‘riends knnw that Ray Sehu]tz gave short shrift to

IR c:e'remnn_y.” and was a]ways impatient tn get to the task at hand. There {s

- to the :mntinuinq wﬂrk wh1ch was his’ Hf‘e

much that still remains to be done on his er—]ung aqenda Ray will be
p]eased 1f. those who Fead this v:ﬂume will FEE] er\thused and redédicated

2
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" " EGALITARTANISM IN COLLEGE: PROBLEMS AND SOLUTIONS = = /-
~John E. Roueche' . .

Ir"\ our recent‘ﬁaéf Lt-' was thnught that mﬂy thuse wH;h -ar fmm mnney
- ﬁ
and status shguld ga to cnﬁgge A revcﬂt aga1nst ~this aristncratit

“phﬂnsuph_y -of cnﬂ@e adm’lssiﬂns eyentuaﬂy transmred h_y thase- :1a1m1n PR

: ghat a college educaﬂnn 1’5v an earned r1ght ‘and not a birthright ,,ha,i:_.I e

v followed 1s- common, . tn many rgmmthns. the nppressed bemme the neu '
Bppr‘e%sars’f Thé reva]utinnaries quh:kly Erected the1f nwn bar‘ﬂers tn a.

euﬂege educatign. " As Crnss (1974) said, "At:ademh:*apﬂtude tests served

bsth ta destmy the a]d barﬂers and- tQ Ere::t ﬁew ba rﬂgrs —.tc} mﬂege ad— e
m1ss1cm 7'__, — : . '-d' S
- -fﬁ

Y

cuﬂege entram:e exarﬁs were now prerequ1§1tes for ccﬂ’lgge admissian

These new devices deve]aped for se1ect1ng and snr‘ting thase 1nd1v1duals . l

g & o=

who would gn tn cuﬂege FrDm thnse who wnu]d ﬁnt were eventuaﬂy cnnsidef‘m

ed 1naﬂequate tn the task, At best, Entranrze tests measuré‘ present skﬂ]s

(mustly reading abthy) but the_y da nnt 1nd1t:ate pntenﬂai skiﬂs and i
ah111ties Min,y Hilio- cauH pruﬂt from' hiqher éducaﬂnn were beingr- o

SErEEﬁEd =&:ut and E1 1m1nated The meritucraﬂr_ age - quﬁ:ku ‘reached 'H:s

_ zenith,

+

s . o/
. N =

1f 1s nbviaus that we are nnw weH 1ntu the: egautaﬂan éra "The

’ prevaﬂ1ng phﬂusnphy of this era 15 that everyane whu r.an pruf‘it fr‘nm
h1qher educatinn shmﬂd be atﬁarded adm1ssi¢:n. The dec151¢:n as tna’whn :
;can pruﬂt" is maﬂe hy admittdng the persnn 1nta the Enﬂege and then

wa‘i:chmg tn ses hﬂw well he/she peanﬁns + va1nu§1y. many -of thésé Mnew" 7

studeﬁts entered c:uﬂeges with widely diverse needs. abﬂities. and ﬁapa,
b1Hties Mast of” these “neu{" students would nut have been admitted to

- college by the admissinns standards of the meﬂtacratic era Haﬁy of .-
,gs 9y - N
: S T

v
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' "high-risk.t . . ' . o

L §

‘these "new" students were Frmﬁ Tdisadvantaged"xpa§u1atians or caﬁsidgred

5

‘éy “high risk," I mean the students graduated from high schnc] ‘with a

“low C or be1uw. are severely defi:ient 1n basic skills, that 15. in lan-

3
o

guage andfmathematits, have poon study habits (and prabah]y a poor pTace
to study at home); are veakly mativated lacking some encouragement to
continue 1n§5§hDD1: have unrealistic and 111-defined goals; represent
homes' with minimal cultural advantages and minimum standards of Tiving:
are the first of their family to.attend college, hence have mintmum under-
tanding éa{ what college requires or what opportunities it offers.
While more and more universities aré attempting to meet the heeds of
these "new" students, the primary responsibility for educating and devel-
oping the talents" of "new" students goes to the conmunity colleges. The
"apen dnar" dmissicns nuiicy is a major characteristic of the community
college and represents Bh, important. deve]npment that advances the philoso-

p@y af the egalitarian era; everyone whaizan benéfit from a college educa«
tion should be admitted to college. .=

The doors afezgpgﬁ and m;ﬁjfﬁigh=risk students are .coming to the
Egmmunity college but are }Héy staying in the community college? This is
the greatest challenge Fg; the community cpllege of the '80s and '90s,
Cross contends ;hgtjﬁhiie hany educators continue to be concerned about .
expanding actégf;to higher edutétinn. low level academic skills are kéép!
ing more ;tudents frun'éééfiﬂuing theirteduiatiﬁn than keeping them from
entering college. While colleges havé 1iberalized and broadened thefr
admissions policies, they have not aéequéte1y changed the basic structure
of the institution to accommodate and develop these new students who have
potential for tﬁe future but academic deficiencies for the present
Traditional college programs and instruction simply will not se%ve the:
learning neceds of these “"new" students to higher education, Unfortun-

ately, student development (i.e., for "new" students) has remained a

: 13



nau’ ement that “, .. the ndds are that‘£‘§ remedial student will natfbe
any better off atademita11y after : §15 cu11ege‘£xperience than he was

before he had the éxper1en¢e“ is st111 valid. Many critﬁcéﬁsu est that

_ schools cause. failure. Few children enter schools .as failures but manj
"eave as failures. I believe that the apen -door policy of admissions will
be valid only if_ students are ab1e ‘to sutceed in athieviﬁg their educa—

_tional gaals at the tummunity college. Crnss (1974) is still correct in
ber ‘assertion that: . . , l
L !
edueat1ona1 Gppﬂrtunity requ1res more than gﬁarantees of

Equa] EEEESS to- pastsecgndary education. Access to education

that 1§§;happrupr1ate for the development of individual ta1ents

may  represent nothing moFE than prolonged captivity 1n an env1h

ronment that .offers 1ittle more than an opportunity fo repeat
the *damaging experiencesrwith school failure that-/ew Students

te gty ,of educatinna1 Qpportunity to learh 13 to nvers1mp11fy the

prnb] em, *

&

A“’ N o _ = =
1thgugh the open-door;college purpoits to provide an education for all

“including "new" students,’ why does it apparently fafl to fulfill this
* .

: ob1igatiﬂn? ' . .

It 15*easy to place the b1ame for failure on someone else. Colleges

*

shave been doing this for a long time and this represents the crux of the
préb1emi If students dQInDt succeed in college, the college merely fin-
gers tﬁégstudént as upprepared and washes 1ts hands of the affair. Educa-
tors ;ep1y to student failures by charging that the student was not propé
erly motivated, not of college material, ayidenced low intelligence, etc,
In fact, educators ﬁave attempted to convince the student that he is the
problem deBre. 1970). In reality, the college {s the problem,

O
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1ndLv%dua‘l student differences. Unf'ortunrg“tﬂy, most Egeges‘repﬂnd to
this divers;ﬁ$ihy attempt1ng to chahge the student to fit the institution
rather” than modifying the institution to fit the negds of the students.®

. A diverse student population demands the abandonment of mass approaches to
¥ 4 -

"

education, -the idea. of wanting all .students to learn the same things at f/'
the same rate. The:i’rﬁpﬁrtant questiﬁn'i’s not, can educs tinﬂa1 ingtitu=
. Eiﬁﬂs be equa1 and em:eﬁent mc:, but can educational inshtutmns be

different and ex&eﬂent? Nothmg i5 more unEqual than the Equal treatment,

- 3

of unequals. .

; Because the teacher -is central to the learning pérmzessg the teacher
caﬁ.’sjgnifitanﬂ;y retard or facilitate 1Eafnjngg More specifically, a
teécher's expectations f'c;r his/her étudents will absolutely impact student
learning. One éf’ the ma.im* roadblocks to egaH‘tarian education is the
rather preva1ent t,eacher attitude and phﬂnsoph_v that education is simpjy

not for evpryone That is, their notion of quality education means that

some students will necessarily suc\:eed and some will necessarily fail.

/
affect and hamper the motivation and ultimately the learning for many

The attitud:;: that not all students ar? meant to succeed will negatively
sf:uzh:m’%s;i particularly the disadvantaged students (i.e., the self-fulfil=
1ing prnphesy) Bi11 Moore says it well:
One of the signifitant confrontations of the marginal student is
his encounter with the opinion of his teachers. The colfective
attitude of the mafority of his instructors is thét Ihe cannot
learn, gHe perceives their attitude through the persistent,
fntaqgibiei and undefined gutfeedback one gets juhen he knows he
is not wanted. BEﬁauEE of this sensitivity, h:mdreds of his
questions go unasked. Thousands go unanswered (Moore, 1970).
On the other hand, Every Study 1 have reviewed on the subject docu-

ments well that 1f an instructm‘ beldeves that students can succeed,

2] §
< 15 '
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quate‘ Thereﬂ:rei teachers néed to reexamine ‘and mgdify their expecta- .

A0ua11ty education is nﬂt measured by the number of students that flunk out

[ XTI = TS s . !
- . . : S e

_ student athiévement is marked?y 1ncreased We, must remember that ind1v1d-

ua?s 1éarngthat they are adequate -hy- being treated ad if they are ade-

tinns, attitudes, ph11gsuphy and behavior cnngerning qua%%?y ‘education.

[

| -
cF a. c1ass, rather qua11ty 1nst=uct1ﬂn and educatinn are measured by the

Vsumething of/ value.” Teachers must Firgt expect and beMeve that students

‘€an, sucﬁeed/hefﬂre students will succeed. -, . RS : .

*  Anothe ? philosophy held by many teacheﬁs that hinders studEﬂt learn- g,‘

”~ing bears the qame af “rugged individualism.” Rugged-iadividua]ism, you '

will recall, 1§fthat belief that individual failure EB become sc Eia11y and

etgnnmitai1y self-sufficient is an 1nd1v1dua1 's own respnn51b111ty for not

- studéﬁt,f311ure‘by-agéerting“that “the#studgniulz)ked motivation" or "the
h

exerting the proper Bffort, How many times have teachers explained away

student did not try." It is hard to understa oW we will always claim
y

’tu cause or be responsible for bringing about student learning while we . e

v -

rarely Elaim to cause or be ¢Espgz§1h1e when, students fail to learn.. The e
truth Df the matter is that teachers always share the qespgn51b111tx for .
student Tearning and student” failure. The belief: in "rugged individ-
ualism® has Tittle merit in a communi ty college setting. .

! We have ‘also determined that most EFFEE£1VE instruction results when
teachers know theis students on an individual bésjs. when they value
students as unique individuals, when they care and give cf»themseTvgsi and
when they provide contipuous and positive reinforcemenfy to the studenf;
In other word§, the classroom environment, as determined by the teacﬁer‘s
values, attitudeéi and behaviars powerfully 1mp§gEs student learning. !If

the e¢lassroom climate is Dpen,gwarmi supportive and qan-threétening, I
students will feel more free to ask questions and take risks thaﬁ‘aré

-

important for learping.’ Unfortunately, far too many classrooms are cold,

[f=]

1
&

E‘Ju
p
//‘
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1ppnrtive and threatenﬁig. An extremaly cnmpet1tive a phere
; \\ .
pervades the tlassr‘onm as \the teau:her is p1tt@d against the s ud nt aﬁd

”}, students are p1tted agamst nna armther Crass (1976) maintains that:

'~,fThere 15 réisnn tn suspect that forced cumpetitmn of yuung

'jpenp’le a’inng narrnw racaé mic dimensjan§ is respopsible far
) _ vcr‘egtlng some specy i
— Same 1nd1v*ldua1s charge that edutatmn is divorced frnm real life, that
- edutatmn daes nat adequatﬂprrepare students to.cope with the real .

e 7 wnr’iﬂ The ;D,p_;t1t1ye ﬁaturg_ vazn,d atmnspherg of many college c]assv:ngms,
ﬁrov;des E_v;ide?ca for this chaf-'gei; In the wt]ﬂd[iﬂutside the%cciiegér
classroom, suc;‘éss and acc:;:sm_}p’l;ishment are usually realized by zndperating
with .others. ' Teamwﬁrksahd mutual efferts will ‘Fuv;ther individual and

_,cn]lectwe qa.ﬂs -to a muEh qt‘eatﬁr Exter\t than will competition amang
#

;‘e”sults when that which is valued is,

1nd1v1dua1s Cnmneﬂtinﬁ*typw'

.sr:ar;e‘and canngt be hadé- hyf @l L A acher's helief that only a” fews

students will sucdeed au : maﬂtii;ally creates a cﬂmpé_ﬂtive environment,

-Hﬂw fuch more could be learned when students assist each other witlﬁ"théir—
4

- . learning in an ETIVH‘CII’IHIETI‘E rwhére Eve:_vane has a fair chance to sugceed?
HD much better prépared will students bte for the world nutside of the

x classraom if they ’Iearn t t success is achieved hy cooperating with.

- . i E
gthers‘-‘ L ' . R ;.

Someone once said ‘the mafor difference betweer an. obstacle and an’-
) s
opportunity is in one's attitude toward-it. Moore (1970) suggests that,

v“Fm* a quaiifiec{ and Er‘Ea‘hVE teacher‘ the student's prevmus lack of
aﬁademiﬁ success and lack of avg;ﬂab]e résn,urces are, at worst, only -

) fllCQHVEW'IEﬁC!P%!%nDt barriers. For the gn\cj teacher they are thaﬂenges "
Mare teachers nFEd to Took upon “new" students as a challenge and an

s opportupity tn- demunstra§e that they are exceﬂent teachers, For this

reagon the bes] teachers, not the worst,’ shnutd be teaching developmental

s E . ' .

®

courses. - .o - -
. 10

S
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~ Thus, teachers are of crucial impartanﬁé to student learning. Their
éxpettatioﬁs. attitudes,-and behavior play -the most significanﬁ~rn1é‘in
determ1n1ng whether’edueatinna1 cppartunities are for a11 or for a Fewx

There appears tn be a rea1 gap between what the college 1nstructnr viewg

his ru]e and Funct1an to be and what his role and Functiun must be 1f the-

Enmmunity Eﬂ]]EgE is to make good on its promise of prnv1d1ng educatinna]

nppartun1tiesafuq all.

Curriculum and course content are areas feeding maldf\ﬁcatians E'\‘Fithe

many "new" sfudents are. to succeed, Mostcgﬂege students. ‘particuiari;
! kv
zcmmunity cﬂi]ege'st de nts. view education as a means ‘to some 1mmediate

Eﬁd; Usua11y, H? at end -is argcb or an DCEUDatiQﬂ; Cammunity to11ege

ey

'StudéﬁE5’v1Ew ed; cation in pragmatic terms. They pian to Cﬂntentrate gw;'

1earn1ng things that will be useful to them in their careers. “Féf tﬁis,

students for the wor1ﬂ of work. Unfortunately, many tu]]ege subjects and
courses 1atk gaa1s. nbie§t1ves, and a perceived sense of purpgse. Thnsg

EDUTSES that 1ack pu;pnsp and Qb1ect1ves fatl: to adequate1y prepare 5tu=

£

/
dents, and students typ1§a11y “ind such .courses hnring and of little

value, The student needs to know why he/she should study a particular

course and content and How that course and content helps the studgnt‘

achieve 1§Aher personal goals. Irre1eVant cnntEnt m1nim1;es student

motivation and ultimately reduces -student learning and sugcess.

CQUFSF ;untgnt shnu1d be not un1y purpnsefu1 but also student= -
@riented. Contént is usuai1y chosen by the teacher and Fnr the teacher,

actcrding te what the teachet vdlues and finds 1nt2fest1ng Content is

- #

rare]y CHGSPR by the student and/cr the teacher Fnr the student, according =

LS

to the student 5 1n;ergst and needs. . This new appruach calls for a

divePse and flexible content. o v
. . . i
\ . .
k) i‘\g 11 ' ]
W e .
5 = _
-*"a ; 10 -
- ] 4 1)
\ - AR '

v



\\ ! A diverse amd student Driented course Eﬂntént Ees1gned arﬂuﬂd\the

&

'Eds and interests nF the student 5‘; pnwerfm in tepﬂs of increased

e cover that 1earn1ng can b# fun and interestfng. The stu'dent mTJ be al:ule .

tn r‘etain inﬁ:matinn and fagts to a g'reater— degree if that 1nfnmiat1{:n.

whn taid, "never give up , on a man until he ha% failed” at snlgthing, he

. ’Ifkesf " i short, a. curr1r:u1um is a means to an end., It is 0ut5tand1ng
l,r' . N B
.. when it is F1ex1_b1e§gna1sre1ated,‘ motivational, ¥hallenging, and relevant
(Moore, 1970). i st . iy -
v = - N

Instruction is anather 1mpnrtant area or set df fariables affecting

learning. [t does nut require n-pch snph1st1catmn ‘to see that the te, éher—r‘

1n5tructinna1 techniques need to ge as nuntypica1 as her students (Mngre

~76) . A1thnug;}any nontraditional or nnntyp1t’a1 5tuﬂent5 have been _

¥ g}enteﬂﬁg Commun t;;' «:aHegEs in increasing numbers over¥the years_; what .has .
. N . ! ! Nas .-

RN "%r is being doné to adapt instruction to these "new" students? .What new

%ethadé of instructiom are hF:l'ng utﬂ?z?d’ These questmns can be answered
by wWalking 1ntn 1ust about any _classroom in any compunity college. “As you

“u fmght Expéﬂt—'yﬂu wﬂ] likely Fi% an instructor ap the front of the class

1Et:tur1ng ar ta1k1ng at his students EFFgrts td implement new and more

v =

all other 5tudents as wel1 are ngnimai or non= Existent

. ' PErSuna1ized 1n5tructiDn is an alternate instructional method avai1-
able to the college tea r;'hev"‘ that will better agcmmndate the 1nd1vidua1 :

fieeds of learners and enhance . tﬁ learning for all stuﬂents, Cross reports

{}976) that three fnurths nf the student:s learning under mastery condi-

=

L\ 1 tions had’ achieved ta. the 4ame h1gh standarﬂs a's 'the:top one-fourth 1earn-

ing  under cnnvent1ona1, graup baaed 1nstructian31 conditions, Indiyid- -

uyalized instruction is haﬁeﬂ nn the rati‘una1e and research of Benjamn‘
i
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e student mﬂtwatmn and 1earn1qg (Roueche 1980}, ftudents may EVE!‘I cHs-_ :

:

‘appeals to the stur:lent H needs and intérésésil I'gq;ee with the:indivi‘.duﬂ_

H

T W .. EFfECtive 1nst~§uct1nna1 methnds to meet the needs of the "new" student and



f' . . ! V ] n \i - '-!- . *.:7 5 _

5. Eh;mm B1ﬁem ennﬂndes to- document that aTmost all etudents cen 1eern .
) mﬂst ef the mater1e1 1n Y cuurse it g1ver\ enough time end proper‘ instruc-
i -

k

#
tien.. Achievement and ]earmng 15 ‘not so puch a matter of 1nte111gen\:e as

L It i€ a +tter of timei “He cen t eyen. eﬂne 1nte111geﬁeei fuch less

-, 'me'aeﬁ" ,

of ins tru -tipna]

I\ quantify it. M_‘a‘_stery'le‘arn1n, can be desjgned 1711;«:\‘3 variety &
mgthnde AR ' ‘

: Prﬂq'afnmed 1n§trUCtinn 1rp;erperate5 1earn1ng modu1es or unﬁts nF ’
1n%ﬁuet1;n tha? eHnw,the student to proceed at a 1ee,rn'ing rate that is
v_appr'npi"-iate ﬁ:r that” 1nd1v1dua'1 H1th1n he medu]e are speeiﬂg ehiee-

&

t1nna1e(e). pre- aﬁ‘d p‘ostaasseeem nt tests, and learning éctivi-
‘5

- tives, ra
-
<tles. G

‘Students ‘assiime the major ﬂsponsmiﬂty for their 1earning as \\

1,
Y ‘.a{i‘ they bet:eme 1nereas1ng’iy active in the 1earn1ng prncess,
- 2 Learning 15 tﬂven nﬂh‘et:th:mél;\é5 épocit objectives and teaeher
. 'A},. f expectetiene ere knawn by the TearnEr, - ) i

- 3. Short 1essan @J‘E; prnv1de deﬂnite steps in the learning prcu:-*
7 %E;'E’i . 0 ff = )

. ;. & ! - ) ) &
s ﬁjqugnt testingrand evaluation give ifimediate reinforcement; and

Bt Indi&;idueﬂ}e‘d instruction allows= For 1nd1v;due1 differences in
rate ch ‘1earn1ng;€s thse ‘student can preceed at his/her own® best-

. determined, rate; ' . .
e - - ’ . % .
"Thue. indivi‘dua]tzeﬂ 1nstr-ur:t1’en‘ is advantageous "in that it allows

- aﬂ stidents with. diFferent 1earn1ng rates tp reach the same: level of
“achievement. Masdery 1earn1ng 15 the critical missing an in the educa-

‘tfon of Tow achievers. [Its advantages are both’ cegnitive and affactive

| .
. (Cr‘ess. 1976).° : c .

= g "

The “traditional method of cnﬂege instruction (’1 e., the lecture

methud) will “fot meet the 1nd1v1dua1 needs of most. eclmmunity college

i R : ! ' B i
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students who come to. college deficient 1n'ba5icniangua§é skills, There-
4 L] - . -

‘fore, as many methods of instruction as possible (i.e., lecture, audio-

‘tutorial, discussion grudbs, computer-assisted instruction,” programmed_

instructi@n; tutors, etc.) should be utilized in each and every course

.whereby the student can select the instructional method or methods he/she

considers to be the mgstﬂcandgﬁive to his/her 1éérning;- No one method of
festruction can be regarﬁed as a panacea for all-students and for all
subjects. 1 do adVocate, however, that the ratinﬁaie of mastery learning
he incorporated for each and every teaching method used. )

‘IF avenues for the Succes; of each entering students are to be pro-

vided by community colleges, Ex{sting blockages and barriers must be

i

eliminated. Tfaditiana1 teachers, traditional curriculum, and traditional

. ) . - . N | i i )
-instruction represent- important barriers to the success of most of today's

o’

students,

The egaiitariaﬁ'éra in higher education will be reached when all

Hﬁetger or not the egalitarian era will be realized can only be answered

by our colleges. FEducational institutions’ and the teachers and adminis-
trators who work there must first redesign schooling before they can
facilitate change, success, and achievement for all stulents. It has been
said that “if fug are not part of the solution to a prabie%g then you are
part of t?e problem. " Uﬂtif educational ipstitutions implement solutions

;nd édapt measures that are conducive to the educational success for arl
students, educational institutions will continue ta be the primary problem -+~

. &
and barrier to the learning of contemporary students. ]
B L3

- ) 3

. . = £
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THE COMMUNITY CQLLEGE:QAND"ETHNIC MINORITIES: AN OVERVIRW./ | .« E
_ by i
. ..
_A. Coronado .

lege, From the original concept of lower division ar;
abursewgrki it has eva1ygd into an open.dgor fﬁstitutiéﬁ

a broad spectrum of activities.. A part1a1 examination’ uF the

assist, us tn uﬁderstand what we mean by cumprehéﬁs1ve tgmmunity céﬁieg

(1) foer an open.sdoor to every citizen Pegardless of his academ1:

means;

(z

~—

Ensure that each community.college district shall offer gharﬁugh1§}-
comprehensive educational, training and service programs to meet
the needs of both the communities and students served by ﬁnmbbne

ing, with equal emghas1s (unders:uring added), high standards ofy - .

excellence in academit transfer courses; rea11st1c and practi:a1
courses in nccunationa]teducatianh both graded and ungraded; 5
‘community services of an educational, cultural, and recreational

natuire; and adult education,
it 15 the open door of the community Eu11ége that led GlEazEr

(1969) ca111ﬁg it "the final Yink in the national chain of effort to
democratize and universa1ize opportunity for cn11ege training.” Evidence
of how successful the community college ‘has been is praviﬂed by two
recent surveys, one in California {Newsbackground, 1980) and one in
HashinggghsLﬂgsb$§;tcn Cammunity Cn ege Studyi 1980), that indicate

that the g¢itizens of those two states support the m1s§1an and tave
éanfiﬂence~in the level of performance of their respective community colleges.
A recent study by the Instftute for the Study of Educational Policy

. at Howard University indicates how effective the community college has

g 17 0 - )
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been in demacratizing higher education when it states that’SD pertent of

cc]lege enrnl]ed Blacks are in twﬂ-year 1n5titutinns, as are 52 percent
1 - of the A§1ans; 59 percent of the Hispanics and 67 percent of the Amerizan
- Indiaﬁsi .The contrasting figure for 511 white students 1s 45 percent at
twﬂ-yegf colleges (Parnell, .1980). Nevertbeless, this Fespanse to the
Ethnic minority communities is a fair1y recent develnﬂment

Until the 1960s the o ulatiﬂns af majgr §1t135 remained virtually

unaffected by the junigr/énnmunity tallege movement. During that de¢ade

many metrnpalitan gﬂllrnments tank steps 'to remedy that situation Ind1t=:
ative of the rapid expans1an of that period and of fﬁé “impact on big cities
is Grede's (1380) observation that during that decédé twenty major Ameri-
can cities joined Los Angeles, Ehicégﬁ and New Yﬂrklin-dev31oﬁing multiunit
communi ty c@jiégesg Thersignificance for ethnic minorities of the expan-

sion of muitiuntt-districts,is that colleges were established in inner

rgpnrtinn of them are ngw uPban dwellers As stated earlier, the concern

Engygr,byrggazéiézl students (Drake,-1975). -But the questign_reméined

Fatriciajércss (1971) reported some of the findings of that year's

Comparative Guidance and PIchment Program, EbSEfVEd that Bl percent of

&
o 11 into the ]nwest sncin Ecnngmit, as well as

the lowest tested academic ability grgups The financial impact of this

" ethnic hiﬁﬂr{ty students :

stateme t 15 put 1ntm perspective by John E. Roueche and John C. Pitman

(lQ?E)ﬂﬁho NrotE.'“A]l cn1lege fees represent barriers to thnse who cannot
- pay the price.. Even thaugh the cammquty co1legé is the most economical.

it 15 sti11 far. fram ;A proposal in the State of Washingtnn for

189D
3 A S)
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academic year 1981-82 pfOJEEtS that the yearly costs for a cnmmunity callege
student 1iving at: hnme wi]l <be about $3,186 and 54, EDE if he i5 not." va1=

Du51y a-community college education is far from free and financial aid will

be needed by many low income students before they can enro]l in college.

“From ‘an instructional viéwpuint, ethnic studigs appear to be on the "

wane, -The most enduring brngrams‘continue to be the remedial ones,based‘ g‘ A

~ upon “the basig;skil1s: reading, writing'and arithmetic, Although "bonehead"

tEUPSES had teen around for:years, remedial- prngrams Weére a relat1vely new P

addition to thé curriculum i the 1960s. Nonetheless, Ernest G. Palola and

Arthur #. Dswald (1972}, in examining some programs designed for ifner city | ° -

ethnic minarity students, reported a measure of frustration. The maJQf

dissatisfaction was that there did not exist a means of formal evaluation

_ for .these programs and, cnnsequent1y. the1r effigacy Was unknown, The;

went on to 1dent1fyva cycle of frustrat1on for those involved in these
special pragrams: 1) id tfﬁica%ian of a problem; 2) traditional approach
to its resolution; 3) uncertainty as to success of approach; 4) animosity
due to limited saﬁﬁess; and, 5) identification of a new problem. Thus, a
new concern arose, the fear that rather than providing an “ogen door", in
essence colleges were providing a “revolving door." Much ear]$er, the

perceptive president (Coultas, 1965) of one of the Las Angeles community

'cgiieges stated the problem rather picturesquely: ﬁgwe forte'toa many of

our students into programs that predestine them to failure; they run inte

a-brick wafT and all they have to show for the encounter is a. lump on thE

 head. We, thg EdUEEtOfS! claim the lump is a worthwhile enperienge

As we entered the 1970s we also saw the ethnic minority concerh taking

on hues Dﬁher than black. Cross supported the contention that there needed

T

to be a continued effort in that decade to attract these students to higher.
education. In writing abput the question of access she stated:, "True,

Black enrollments have more than doubled singe the mid-1960s, and they will ﬁi

')

M
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V-fE;pééQth éﬁdﬁié-agaiﬁ'befaﬁa‘aqﬁéiiiy'gf éduéat1dﬁ§ilnppﬂrtuhify réa:hes

reé11iy._ Dther'ethﬁic gruups have further tu gai“ (Cross. 1971. p, 12)

TAt the same time she 1dent1fied ‘what she ca11§d the new. 1earner : "Ameri-‘ ¥

ca s newest~cu11ege Students are not ne:essarily b1aﬁk ur hr@wﬁ or red

B must pf them are uhite snns and daughters of h1ue ED11AP warkers The-

..;; yaung peup1e whu d1d nut atfend :uileges in the 19505 and 'Sﬂs. but who

¥

. guished. nat by their ca1ar sa '

Ve
will ‘enter ca]]ege in iﬁcreasing ﬁumbers 1n the 1970 .and 'BOs are distin--

h as. by their past experience w1th

N )
she gae% on “fo Say. “Bla:k Amér1:ans re VEPy much ove epresented amang

the ﬁEN~StddEﬁt pnpu]atian, with abaut: \ sthirds “‘of the Blacks eﬁter1ng
twn year cn]leges fa111ng among the 1uwest ,cﬁﬁemic third of” enterfng stu-
dentsi Mexican-Americans and American Indians are a]sn over- represented

amung lowest- third 5tudEnts 1ﬁrccmmun1ty tn11eger_.

: . The: 1dent1ficat1un uf thé new IEarner praved,t@ be a particu]ar]y

failure 1n the American s:huu1 system " (Cru*s. 1971 p 3) Neverthe1ess,

adept, perhaps a::tdenta1, pa11t1:a1 strategem At the turn of the decade [

Cof the 1970s; Earl F. chelt (1971) ‘was 1dentify1ng a new depressinn 1n

E

“

“mino

h1gher educa§1nn, At the same t1me that resnurces were becnm1ng scarcer

" the Carnegie Cumnissinn on Highar Educatian (1973) was ubserving that

cu11eges seriﬁng 1arge numbers of these new students must” devute a greater R

~ portion Df thgir resnurtes to. their Edu:atian The inclusion of whites,
espet1a11y wnmen at a time they were emerg1ng as a pn11t1ca1 Fﬁrce in
speci§1 prngrams he1ped carry the day for the speciai pr%grams needed

“for' Ethﬁ1c m1nnr1t1es up to the 1980s. o "fi

;It is interesting to ngte some of the’ par311e1s between ethnic

rity's and;wﬁmén 5 prngrams Edmnnds Cnnmun1ty Cn11egjp;ata1ug
{1980~ 1981) 1n Washingten State in part describes their wo n‘s-pfngrgﬁ?

A

thus1y ,:?1 S . T s
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Dthers are 1n need ef 1mnee=late training fur_empmy-
irent.” -

’“Hemen s Progrems at Edmonds l:errmnit,y Ceﬂege h

w

and suppurt.... ’

One uf our speeie] ’Featu, 5 1

progrem. ACCESS 1s a ‘group eF e]nsses se1eeted tu

g'lve re=entry s;udents a- strong end sueeessfu] 1ntrn= R

duct'len te coﬂege. In addﬁ:ien to basic werk in
EngHsh or Hath, ACCESS effers career expmretion.

assertiveness treiﬁing. end a Five week nrientation te

i

' A e the eoﬂeee pregrams and’ reseurees.

Hemen s Fregrams ‘Works u1th the Fineneia] Aids

' nffiee tu provide opportunity for edueation to those

~ who need financial. assistance. _§ LT ey

As we enter the 19805 we are eneuuntering the newest depressien 1n

_ higger educatton. A peruse1 of the igﬁﬂ issues of the Chrnnfe]e of Hhe

.

“lare entieipatinq reductions in the level ef fineneie] supeort they provide ~
far their higher edueetiun systerns As a eensequenee. the m'lssion of the

" eemunity enﬂeqe may be def‘ined in 2 narrewer. past tense.’ More then

1ke1y ‘this will not be aer.ompHshed hy evert amendments tu eemnunity

eoﬂeqe eets. hut throuqh eperoprietiens 1egislat1un o,

Iron‘lceﬂy, 1t 1s the grnwth of basic skﬂl cuurses end prugrems that

" has 1ed to a questiening ef their ru1e in the eemunity eeﬂege IF the

. remedie] eregrams serve mere students than the other. segments uf the

s ¥

M . 21 ~ 3

*ee‘l~mrkshnps end serviees sueh ‘a5~ ndvisiegi referra‘l,.-v.f.-,,f '_s Eet s e

Educetien wjﬂ demunstrete that many stetes. end the number keeps growing, . -

?TJ




O

ERIC

Aruitoxt provided by Eic:

" of Latin Amer1can and [

-is- ettested tu-by the f&ct hat -the fastest gruwing prdgrams

FE -

cu11ege enmbined du we have ‘a en11ege or pnstsecond;ry 1nst1tut1dn? A re-
-gent: study (Rdueche and Ames. 1980) - at the un1versity of Texas appears to
-’indicate that-more than half.of the enter1ng students at the enmmunity
eu]]eges studied read be]uw the eighta grade 1eve1 and that between 20 and
352 are Functiona11y 1111terate 1 e,. reed ge1ow the fEU?th-grede 1??21
Hhi]e th{s phenomendn 15 a prub1em at the cemmun1ty ee11EQee."1t 15" of

1nereasing :un:ern%;g fuﬂ ,yeer co11eges and un1vers1t1es as we11 This

Foar mindritieix adu1t 1111t.:a:y w111 be execerbated by the re;ent 1nf1ux

theeet Aeien refuge

The need for @eeie‘ek111

edueetion for edu1ts. pertieu1ar1y ethn1e miv r1ty adﬁ1ts} is. dbvieus.

It might be asserted that- the eummun1ty eu11eges are experieneing

. andthéh identity :r1sis;nuch as they exper1eneed in the J1960s. The ‘concern

) eppears to be. that the grewth if not the very existence. of developmental

‘programs SDmEhDH di1utes the quaiity of a eemmun1ty en11e§e education. The

concern 15 m1sgu1ded for the same :uncern was exﬁressed when we]ding,:

i eerpentry, and -other occupational progrems WEre addeg to the curricu?um;

it i

He d15eovered that the qua11ty of the trensfer prdgram was ﬁet pred1eeted
&

) upon the exietence oF non- existenee of decupatidna1 prdgrams A qUa11ty

) remedia1 program should cdntribute to qua]ity in college level euurses and

prngrems rather than detract from them The qua11§y of :d11ege Tevel pro— .

grams shdu]d not be dependent upan extrinsie, d1ecrete prugrams sueh as -
remedia1 educat1un It could also be argued that the common schools should
mdre properly aesume the reepdne1b111ty far® teach1ng basi: %\J11s tu adu1ts;

but what dollar eavings ddes this effact for the texpayer? And why trans-

" ‘fer these programs and fund1ng-away from an ent1ty that has eperated them .

x

&

with a moderate degree of success and cost effectiveness? -

O

7:111 typee'éi‘m

X
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As wé -stand cm the threshgw nf the 19865 the data 1nd1cate that

adi.ﬂt ethnic m nurities have dis;‘uvered 1n the camnunity cal’lege an appnr-' '

tunity for further educatmn. and many af them enter through the dnar ‘of -

remediﬂ educgtian, The adm 1;1nn of Paia’la and Oswa}d ha;k in 1972 that

we shnmd eva’luate tﬁe effer:tiveness af thgse pragrams stﬂ’l ha]ds, After*

‘ neaﬂy two decades of shawing and te111ng of- spetial prng‘rams ﬁil‘ ethnic- - -

minoritigs we néed to knaw that we are not creating [nure cyﬂes of frus-

i1 ;'H: ‘Is saﬂsfying tar pruv‘lde bas?é sHHs ﬁ:r these stu=

dents, the. re.ﬂ chaﬂeﬁge of the 80s Wil be to’ ass‘lst them ta strive to R

enm’lT'dn and camp1ete nther prugrams academic .and ﬁccupatinnal nf ther_ ;

) c:nnege. T . S
. ﬁ._ ii It cannot “be . deﬁied that- in a periad of retrenchment develo enta1

pmgrams divqrt funds from nther 1nstruct1nna1 prdgrams, but that can he '

- gatd abuut an_v prngram vgrsus afmther. Obviously, there widl need tu be: = .

:utbacks 1n programs, but should one prngﬂm bear the. brunt of the burden?

.If the cmmnit{ ‘colleges decide to digcontinue these courses and. prn- .

grams, then in- a2 shart span of less than twn decades the circle-of going SR

) Frum the open ta the ::1ased dcmr for a 1arge percgntaga,af ethnic minaﬂ- : N

.begause in a period of grmuth the two terms appear to be synnnyfnuus. The ’

ties will -have been ﬁamp’letéd . R B o Vo
- I : )
S'Im:e ‘the apen dnar enncept has been “such a su::t:ess wE should strive

&

o maintain it. UnfurtunateU, there ex1st5 sum canfusiun aver whether

the apen door méans guarantead enruﬂment, This c:nnfus'lan has arisEn

‘ open- door has never guaranteed em‘aﬂment in any specif‘lc prngram, rather

' that never has Enuugh spa:es for. aﬂ the quaH*FiEd students who seek entry

it has méant that the cmmunit_v caﬂeges attempt to offer at 1east one

taurse or pragram that caters to the eduﬁtiana! rieeds uf every :itizen

: regard]ess of his acadEmh: backgruund nr'experien:e More than 11kE’I_y

each c:cmmuity cn‘l‘lege -of fers ane or more course or 1nstruct1una1 progran

to it. MNursing has’ been and canﬂnues tn be such a’ prugram at many col-

I . [ R

3



ferings ; :

and‘ many ivndi v1dug1

.Y
c ¥

* =
- -

‘a "these statemgnts as a; further exaﬁnp]e of a we"lvf’are state mentaath. but - 1tv

15 ecﬂnnmic SEﬂSF to pruvide g means of upward mnbinty for as many BF uur“‘v

Eitizens as poss1b1e. James A. i’thgner states 1t raji W b'lunt]_y \uhen t)ng-

Y 1mpuverisJ1 themsehes .o Ynu ﬁught tn pay _VQUI‘ b1§:ks hjgv wages. theu
’g,ath to elvild=

‘ tax them 11ke hell tu provide puh11c serv‘lcesg : 5
- —zation. "21 Today "h1qh wages“ are dependent uﬁo{L edutiﬁﬁn arPt;ainmg 1n~»‘}
. ‘our super technn]oqica] saciet_y. It wuu1d he a ‘Iéﬁ,ter day mgrf:an trage- ’

| 5 ,f' dgur and i}stemati—

dy 1f the “pgﬂp]e s caﬂege“ shnu’lﬂ fm‘sake thekx

1

e - : 2 . -
", 'otherwise, ) i :
L . E1b11égraphy T T

Carneg1e Camissmn nn Higher Edm:at;h:m,S The Camgus aﬁd thr

RPN ‘Highstown, ‘New Jersey. ﬂc.Graw Hﬂf) 1970)., -p. 47 o~
Chgita E. F. -The gew Depressiun in Hﬁighél‘ Educatian A Sti.idy of - N
. PR _ .
v F1nanr:1a1 Cond1t1nns at 41 (;n‘l’leges and Univer‘siti's‘ New York:

£
i
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EAW:\-HH_F 1971 —f ’ "\ IR wr
ege." ‘Junfor - ., -

Crass. K. P..

* pub., 1971 p’. 4‘6‘ -

crass. x. P;

Ter:hn'La Cuﬂa_ewn’lra:tnr ..A‘;Iasmngtnn. D.C.: American

. .
- Assuc1at1aﬁ of r;omm }.., ity and Junior Caﬂeges. 1975 p. 2i ‘
Edﬁbﬁds Cnmunity Cnﬂege t;gtlﬁ'ag, Lynnmnd Hashin‘gtan Edmonds‘ , -{; Y

S CQni'nunity tanege.lgf -1981 p. 36. [ S

y P

G]eazer, E. J. "The Emerging Role-of the . L‘.gnmunity Junior Caﬂege "
i ) Peabu'; Journalnf 7Ed:r:$t‘lu'i 47. 286... S L
: Gr-edei J ‘F. "Collective CQWP?EhEﬂSi\(&,nESS A Prapasa] for a Big ’

41; 'IBD

- City c:mmumty Callegé *'Journal_of Wigher Education.

) lﬁ-:heneri,qg- A.. The chenant 2 Né@l_- f\';rk: Randam Huuse. 198D,

pp. 1040 1041. »
- 'fl"iewsbackgr@unds' "Ca]ifﬂrnians Have Feu cgmma‘lnts About Their 106 . 7, _ o

.

s éoﬁmunfty Cuﬂeges " Comm nit_y and Juniur CE“EQE Juurna1 51, 52.

. Pahﬂa. E G,. and Arthur R: Dswa}d Urban Multi- unit, Community

—_———

. % E ~C91je_’es Ada'tatiun for the 19705 Berkeley: ~Center for '

Viy‘r‘ Reseérch ‘and Deve]npiment in H_igher Eﬂl,.lf;m‘;lt;m,i »1972; p. 3.

Raueche, J. B » and J. c. Pitman. A Modest Proposal. Stude@; can
o Learn. San Francisca Jossey-Bass, Pub., 1972. p. 5. -
= Ruueche J. Eer and N. R. Rﬁnes "Basic Skﬂ]s Education: Point- ‘_

Cgunterpuiﬁt ne’ Cumunity and Junior Caﬂege Jnurna‘l - 50, 21. <

: .Parneﬂ D;; "Major Restraints ar Gr—and ﬂppartunities." * Comm yni,t,g;

i and Juniur Euﬂege Juurna] : 'ir 45,

Hashingtun State CDmnun.ity t:cmege At:t ch 1957 Revised Code of ~“the

£ : - P -
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ﬁa'hington T ' )

O

ERIC

Aruitoxt provided by Eic:



) 'ﬁEVELﬁPHEﬂTA;E_EJ(;AﬁfJN RIS
Dnna\d T. Rippey

i :
WO ears agn a- student gt the Un’iversity nf Texasm did a dissertatiﬂn .

_e;r and fnursyear 1nst1tutians. the strongest predictur of

' Vr(:ent.age ﬁf ethnic students that made up the student body

1979) Put another way. the mﬂre ethnic minarit_y studEnts

the 1awer the compusite EPA af that

5

_' ta suppqrt this. and havinq been clusely assuciated with the study design. .

i3, of caurse. that the ‘?mding

e ,thst samehnw there was a bias in the study. This 1s a

pdssihﬂity, hut 1t gﬂgs seem to me that there are athar studies that tend

Havighurst (1@7‘5?“&1& uthers have done studies’ re’lating to why 1t 15
that students either%ea\h or dnn't learn 1n pubﬁc school settings and

have a]sn synthes‘]z’%i and ac:umuIated the research of many other writgrs

in- this field.- ,Wh%'overriding phenamenun that appears in studies uf
don s that it is predictable that the lowest GPA or

pubH: s:houj pdy
A chievement ’Igv, 1,%:#0? pul:ﬂiu: school chﬂdren will be fuund i inner’ ‘eity

T
areas, ~ There are PHmarHy ‘two groups of peup'le that 1nhah1t 1nner eity
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eit_y. Put anether way, the eummn factur 1s simp’iy pever-ty.- As W‘Ith must

sue1a1 pruhlems, it 1s gress uversimeliﬁc,tinn te say that the reason for

low achievement nf inner city pubHc schno] students s tlaet they are all

Apeer. Yo S I e o

' Researeh by Havighurst and - ethers Aindicatas’ that puverty may be. a _

~ gause, but 11: is 1ta1n1y onl_v one \:ause (1975) There seem tn be f'lve

maier elements’ that determine whether or net a student Hv‘lng In thes |
areas can suceeed 1n spite uf where he Hves. As _veu might expe:t; the
family 1nf1uence, wh1eh 1m;ludes the stab1th, the expeetaﬂens. and. EE__
effar‘t the family makEs tu em:eurage ‘the student ‘to-be suecessfu] 1n o

: sehnnl; 1s one major faetnr and probably the most pnwerf‘uL Second the
' peer gruue with whieh the student ehanses to asseciate seems to’ make a A
great deal df d1FFerenee in terms of whether or not the student sueceeds ) _.
1n his academtseeﬁdeavurs, Pr- drups eut of schun] and éliminates an_y ’
pnss1b1e chance of acqu1rinq addiHena] acedemh: prufie{eney A’ third '

; :f%k‘ : faetar seems to be the self sancept of the student. Thuse students who V

%w " achieve a ’Faﬂure concept as’ 1t relates to seheel generaﬂy tend to ac-t .

- wout_or fu1fﬂ1 th1s .concept by faﬂinq, E]usely essu:1ated with the 'self -

%. } - concept is. the 1nbﬁrn ability of .the, ehﬂd This Fnurth e1ement is highl_y
euntruversia]. since 1t invokes the nature-nurture euntreversy, but its'.

effect can't be den1 And *FinaHy. the element. that br1ngs all of the

facturs tegether s the pubHc Lschunl It is apparent that some pubHe

¥

sehue]s have cuns1derab1y more . suceess. w1th a 1arger number of their B

students sueeeeding, than du uthers in the same lncatiun and w1th a s1m1= )
" == -

lar student budy pruFﬂe There are many factors assec1eted with why sume
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“that ' success- s pessibie. rether then fnstering the netien thet feiiure is
'finsured simpiy due te the neture ef the'student bedy end the 1neatien ‘of

~ the school (Hevighurst 1975)ray .

i Havighurst end ether researchers have ducumented well the deiiterieus

‘:ereeess thet oceurs in the inner eity--femiiies ere iess Tkely te be
'fstehie. end peer‘gruups are mere apt to' be street gﬂngs whese vaiues are

eeunter the famiiy_end tn the sehoei. The behavidr medeis that yeung

”peeeie have generaiiyfere faring nueh hetter 1eading a-1ife. of. erime end
>
streat aetivities than do thdseepeepie whu stay in seheei and werk the:

'“B :00 to 5: Oﬁ“ shifts tn 1agcal businesses or industry‘ This cempesite set

'iendeaver;\$ChPunicieef Hieher Edueatiun. February 2, 19&1) j7 ,v

~ Now iet me return to'my eriginei statement that the hest predi:tnr ef

-41ew GPAs in eeiieges and universities threugheutethe United States is the

number ef ethnie Vs, white angie students. Hhere there is a predeminent
number of minurities 1ucked inte the peverty areas et the inner eities end

'if the cycle as I have destribed above thrdugh the eiementary seheni and

L,secnndary schnei years prevents e very high prupertien of these students

td eehieve the basic edueetiunei skills required for further eeademi:

serving fnner eity students wiii be faced with mare prebiems of eeedemic

eehievement. Perhaps one note of caution should "be mentioned here.

\nhvieusiy net all ecunemi:aiiy and eeedemieeiig pedr students come from

" the inner city.. It 5 simpiy that stetistieeiiy e 1arger numher of them .

reside in these areas. There ere. eF ceurse, rurei poor and greups ef

- persons seattered threughnut tha United States whu suffer from much this

game type -of peverty cycie Native Amerieans are’ everrepresented in these

L
Hispenies constitite 1ts majority. o

R T

T

. pregress.kit seems exiemetie thet the colleges end universities that are

@

1

- areas. Migrant wurkers form a 1erge group that fits this' deseriptien end L

;{x-studentsige sueeeed. and a seheei climate whieh 1euds students to heiieve e

- of fnrees then tends te buiid a cycie that eaeh yeer causes more end mere ,;. N

- students 4o hevg fewer end fewer uptiens to hecome suteessfui in eeedemie ”



~Ceetai-n’ly'§amerree lors, by now have questioned the diseussian of:gle- ., -

g mentary and seeohda 7 students when the tdpi: ef this artie]d 1s. devE}pp-

: menta1 edueatien as re1ates to cemmunity eoT]ege studente. ~In spite

nf our, tendenay t partmentalize everything 1n our seeiety, nenetheiess '1:?

. we must recognizé

K

t eemmunjEy :e]lege students don't appear sudden1y on

"earth as students.within the college. They have’ "2 history of 1iv1ng 1n ‘the

gl‘eemmunity that h ee11ege 1e serving, and eertat 1 they attended~e1emen— .

schools. -This entire baekgrnund ef experienee 15 what

tany and_secon
- makes up,the.i ividue1 wha arrives one day and decTares his’ or, her 1m‘.en-¢‘§"E 3;
'tian'ef ennnj1. g_in the eenmunity ce11ege The suggaetion here is that »

‘ if theyanepre snt” an ethnic m1nerity. etatis 1ea11y there 15 a better
& N C

:han:e they 111 have a pneblem with aeademie achievement 1n the eommhnity

ee1¥egei Ea1ng paor and also residing in the inner city statistieaIiy sug-

gests aeademie achievement prab]ems Once again 1et me eaution that statis-»-
ties are mest u§eFu1 when app1ied tn 1arge groups of peep1e Hithin that

1arge graup nf peep]e there are many exeeptiens whieh etatisties have no

way ef identifying‘ ence to assume that given 1nd1vidua1 simply heeause
5,; ‘ -of ethnieity, pnverty, or residential area w111 have academie ﬁiFfi:u]ty
o weuld ‘be gfese1y unfair. . ° : " 13AA5_» S
V Haw.rthen can eommunity ee11eges eepe with this kind of prob1em, '
especia11y these c011eges that a&traet a large number ef %tudents frem
1nner city nr rural povarty areae? The February 2, 1951, 155ue ef the :.; -

ChronieIe nf Hieher Edueat1en ﬂeserﬂbee a program -that has been 1ntrodueed

ireeent1y at Hiami Dade Ee11ege in Miami Flerida where all Students are
_now requfred to take hasic skil examinations befere being- enre11ed in tﬁe.
ee11ege In this manner the ee]lege is .able te ascertain basie sk111
1eve1s and can p1aee etudents 1nte c1aseee where they may sueeeed and im-
prove ha;ie ek1115 prier to entering wbat might be :a11ed the régu]ar ce]- L
- lege 1eve1 aeademie :1asses This is the first step in ‘developmental edu-”

eat!on aeeessment, The.essénce of deve1anenta1 edueatinn 15 that eaeh A';‘

. 73:33;?; | f '

[
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s shnmd be encuuraged £} make ﬁhe hesl; use- aF his talents and skiﬂs.

: ,- nevelnpmgntﬂ educatiﬂn therefare questiuns Ehe student al;mut what k*lnds

i of devﬂnpnent. guﬂs. or spe:if‘lc $kills. are des*lred and for® what pur-

_posa.! in ather wards. 1t asks st.udents tn think nbuut and verba}ize -_ STy

: ’--career gaﬂs. —DF cuurse, ﬁumunit\y caﬂeges ha’va many students wha are: G

gnmﬂed nat to fuﬂfﬂ] career gmﬂs but - simpiy Fur self enhancgnent m‘ 7

personalap reciat"lnn GF Smne aréa Gf ‘studys Beva\upmentﬂ -education at -

:-1east gncuurngés students ta mnke thase gunls exp'H:it and- hy du*lng sn
} _gnatﬂes the caﬂege to better assist the student in' course $hd se::tinn |

‘,placg‘nent that best f1t the desired goal - outcomes. . As Miami Dade has - R

dis;gvered, H; is 1mpnssib1e tu he1p a student dEVE1np if one; daesrg;t

start whgre the student 15 1n tha,t developmenti’ Since Etggdents usually du

not know wbére their deve]apment 1s 1b sba,_ ékﬂl areas some’” type of

- examinatiﬂn seans t& be :lesirab]é.‘,*nespite the vaHthy nf the pusitinn o

h of the human be‘lng and

that 1upnent"al educatian enhancaﬁ the wopt

: i
“that cunducting ) mediate testing arim- to.chss p‘iacement sumehaw dimin-

’ 1shes that m:rth, assessment s présentl the Dnly pragmatic way we have

1nstruct1§n w'lth, the, skm'“ s

gﬂ%ﬁun re]ates to the r:Hrnate '

i hMﬂ he'lngs 1nvu1ved “within the

ithat the sclji i
A'sch’n,af.. A comg

VEigpm‘ tg] e;!uc

Tgn requ1r§§

-

O
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" *adu) thood ir\d;'any open-daor :ungge or univev‘sity shuu‘ld design H:s'acﬁ-,
] tn take :

'ﬁve.

) must susceptibﬂe to educatmn s eanrts. The quaHties
SR that gf‘fect academg sucs:ess uf students shaH be the same criteria For '
h determing the quaHt_v of teaclﬂnq and- oF the doHege. Thuse 1m:1ude

":assessment and evamation, 1ev}ﬂ oF expev jon, fur the students nrgan- .

1zat1un of the mazerh] sg that each studen experiences success and the
:pervas’lve attitude qr c11mate that students can and are expetted te -
: achieve : [ o e T
For ‘an open dnur crﬂleqe ta do 1ess than this 15 to c:cmfir-m the
';'cr‘lt‘h:s of postsecondary educat‘lon %ho then’ E;itich.e the EuHeges éspe-i‘:r

vcia'l’i_y cnﬁ'mth_v ‘colleges, for su’iidif_ying the social structeure and pre-_ )

i S

) Fnrtumteu maturit.y and B

ventmq ';;\:131 mubthy or for faHing to’ mantam standards ‘of ex:eﬂente

and wast1ng m@ne_v on:persons whn have no cham:e uf‘ suc@ess. :
B . . - ¥
. - i

-
o~

—h
"
-

A
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!Havighurst. Rﬂph J. and uanig1 us Levine., Satiety and Educatinm
“Fifth ed antﬂn A11_yn and- Ba;cn. Im:.‘ 1975. o )

M

"Horthingtgn‘_ Ra1ph C. Jr. *"Stude Dev,ehpméntﬂ Educatinn- umi-
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CHICANO STUDENTS IN THE COMMUNITY COLLEGE

e by | A
Alfredo G. de los Santos, Jr., Jnaquin Mpntemayﬁr.;Eﬁr1QUe 551151 Jra

IHTRDDUCTIGN

At a time when the birth rate 1n the United States 15 decreasing and

‘almast a]1*enrn1jment prﬂjgttians for the‘pub!iz Schnulsifgrecastra stead;
-decline, a wave of Higpanié youths are now egtering’the educational system’

" or are about to do so. At'a time whea enrﬂ11héﬂts in iﬁstffutiuns of

higher education are dec11n1ng. hﬂ1d1ng sﬁeady. or 1n§reasing at very low
rates, Titerally thuusands of Hispanic adu\ts have need " of Edutatinn
Y IF..as demngraphic déta seem tn 1ﬁd1caté and: var1nus organizations,

agenﬁieg and 1nv1dua1s have predieted the 1980 is. guing to be.the

Adecade whén the educatinna1 needs of Hispaniﬁs are gning tn be a major
. natiﬁna1 issus, ‘a number of cputial policy questinns must be addressed.

These issues are enrollment/access, retentian/attritinn, and achievement/ “

completion. ' : o .

This _paper, which presents selected findings of a study funded by the

Office fnr Advanted Research in Aispanic Educatidﬁ at the University of

‘Texas. at Austin, is pre]iminary inquiry into these issues, with particua

lar emﬁhaéis on Chicano students in the community colleges. {de los

santos, 1980).

. Goal and Design

The goal of the study was to determine the ;umparab111ty and compati=
bi]ity of data a1ready collected and available at the national, state, and

institutional Tevels so that Enrn11ment/atcess, retention/attrition, and

) achievement/cump1§tinn rates can be ascertained for Hispanic students

35
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R venru]ked in 1nst1tutinns of higher Eduq§t1nn campared to other gruupings y
of Studéﬂts and to make apprppr1ate reﬁommendatinns f ’ ){4

Data already 1vai1ab1e from various saurces {See Setttun of Suurces

oy

of Data below) were ‘collected and secundary and tertiary analyses were Lo

dcnei In almost every 1nstante Lyhere the data were ava11ab1e,gthe€pera
cent of Hispanics was determined, by sex. of the gramd tutﬂ] with H%éﬁa%:
fes inciuded in the total. ‘In those 1nstances where the ﬂata 50 dictatew
" the re1atiﬂnship was Hispanics to white Non= Higpanicsi
Several nf the sources that pruvided enru]]ment and degree data - h; .
ethnic category reported supstantia] nymgers of naﬁ-PESBGﬁdénts to the
question” of - ethnic identification, Hhéﬁé}er necessary for purposes of
cnmpar1soﬁ. prgrated totals of Hispanici were caTcuTatEd by assum1n§‘that
the percentage uf Hispanics of the respnndénts was the same as the perﬁen- ;%2
tage of Hispanics of.the tgta] enrol Iment n! total degrees, N . o
The comparison, then, is the numben agﬁ ﬁérceng af Hispaﬁiﬁs to the
total=population at the national and sta;é\Té@é]sg Tab]g 1 Zhows this
relationship, - . ‘
In 1976, of a total linited States pgpu]atiu; of more £han 211 mil-
1on, 5.29 percent, or 11.1@5;006 ind%vidua1§! were Hispanics. There were
slightly more females than ma1es, 5,747,000 Femaées (2 72 percent of the
total) compared to 5,448,000 ma1es (2.58 percent) )
In California, Hispanics numbéred 3,345,000 autiaf;a total population
of 20,996,000 or 15.94 percent of the total. There were 1,675,000 femalps
(7.98 percent) and 1,229,000 males (7.96 ﬁerceqt)i
~ Mispanics in Texas numbered 2,557,000 or 20,78 percent-of the total
population of 12,307,000 of wﬁizh 1532;iﬂﬂﬂ (10.78 percent) were females

and 1,229,000 (9.9 percent) were males.

- k]
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oIt shou'ld. be noted that the ‘Bureau of the Census, in a more recent
publication, has- indicated that the Hispaﬁic population ha& increased ta'r
12,079, DDD as of March 1979, wh11e the total papu]ation had gruwn tﬂ
215,935,000; in other words, .as of March 1979, H1span1:s represented 5.59.

percent of the total population. However, tha 1976 data were used in this

study because the 1979 data were not broken down by state. (U.S. Depart-

\ .

- ment of Commerce, October, 1979.)

+ I

L TABLE 1
ACTUAL NUMBER OF PERCENT OF HISPANICS BY SEX,
OF TOTAL POPULATION IN UNITED STATES, CALIFORNIA, AND TEXAS

= . ¥

TOTAL , PERCENT. PERCENT ' PERCENT
POPULATION  MALE OF TOTAL  FEMALE ~OF TOTAL HISPANIC OF TOTAL

" United States , .
311,517,000 5,448,000 2,58 5,747,000 2,72 11,195,000 5,29

ﬁCa11fnr ia ) o :
996,000 1,672,000  7.96 1,675,000 7.98 3,345,000 15.94

' 12,30 307 000 1,229,000 9.99- 1,327,000 10,78 *2,557,000 20.78

Source: U,S. Department of Commerce. Bureau of the Census. Demo-
craph1c, Social, and Economic Profiles of the States: 3 ring

1976. Pnpmatian‘TaracteristET Series P-20, No. 334, Has%—

Tngton, D.C.: . U.5. Government Printing foice. 1979.

a

~ Limitations

- Thg study, and thus ‘this paper, had a number of limitations, most of
SJ ‘which are related to the data used. One of the many problems with the
A data was the definition of ethnic groups used; this incompatibility of

definition 1s found at the national and state levels, The basic problem

fs that various definitions were being used when the data were collected:

’ Hispanic, Mexican-American, Spanish Origin, and so forth.

" Another limitation of the data was the disparity betwsen the total

number reportad and those who provided infgrmation afout their ethnic

37 .
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ey . .
background, i.e., Fe;g@ndeﬁts‘ Dorothy M, Knoell, Higher Edu&atiﬁﬁ‘SpES
cialist at the Ca11fnrnia Pas;setandary Edu:atinn Commission who served as

' mentor tu the writers, in private cnrrespundence with the principa1 inves-

tigator, expressed!“csnsiderab1e reservation abput the reliability ‘of the

data, partiéuiaf]y since the percentage of unknowns and non-respondents |

«varies from year to year. " (Knoell, .1979).
The data used did nﬂt difFerentiatE hetween full-time and part-time
students, Recent reparts:ﬂf enrollment trends, particularly in the commu-
nity colleges, seem to indicate tﬁat thé#majarity of thé'students are
enrolled on a part-time hasis. (Stafe Bnérd of Directors for Commupity - -
" Colleges of Arizona, 1979; Gilbert, 1980).
- _Yet anotheF' limitation of the data was the lack of Tongitudinal data N
broken down by ethnicaéragp, Knaé11 (1986) indicated that "eur big. prob-
lem is that we do not have ﬁnad Tongitudinal data by ethnicity {or none at
all)., The National- Center for Fducation Stagistigs has begun to:-require
institutions to submit such information only within the last few years and
some were unable to comply at all for a yeéc or so."
- Breakdown of the data collected and avaiiab1é {s also a D;Ebiém. For
example, the ieve1 of students enrolled (freshﬂen; snphumﬂre, and so
forth) 1is- not reported consistently. While state-level data in Te#as are
broken down by the four undergraduate levels (freshmen through seniors),
then post-BA, master's, doétnraji and special/professional, state-level
“ .- data from California are broken down only by lower division first time
Freshmeniand _other students; upper division students, p@stsﬁatca1aureatei
and graduate students. .

~ Another Timitation of the study, and this paper, is that only public
1§§titutiﬁns of higher education were included, ' ’ -

Finally, the study was limited by the inherent différence in the I

types of 1n5t1tut1nns 1n¢1uded in. the study, the differences of the commu-=

nities in which they are located, and the constituencies they serve. For

\
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éxamp]e, thé'Univers1ty of Texas at Austin serves students genera11y from
;‘thrﬂughgut the State of Texas, while California State Un1versity at Los
Ange]es draws heaViTy frum the Los Ange1es Hetropn11tan area, E1 Paso
- Cnmmun1ty Co11ege=serve§ a community of thE Texas -Mexico bordor, while San
, Jdase Cdty Cn1YEQE 15 locatéd in-northern California very far frum the

!p,

burder . A

As the desigﬁ of the study d1:tated. a 1arge number - of sources ofﬁ
data were used: ﬁat1ona1, state and 1n§t1tut1una1 It.should be noted
_that not 311 the data available were collected, and some of the data
cal]ected were not used, pr1nc1pa11y because they were in répurts which
!dup1icated data which appeared elsevhere. o

The. sources of dataiUSéd ake listed sby level below. Full biblio-
graphic reference of these suu;ces Efe'avai1abie in the List of Refer-
ences, o . V“ .

1. National Nata ' '

A. Eﬁrn11nent and attr1tiun data from National Center far Educaa

tional Stat1st1§s. The Condition of qucat1un for Hispanic
Americans, 1980. '

Additional enrollment data from National Center for Educa-

o

tional Statistics. The Conditions of Edu;gtiﬁn: Statistics

 Report, 1978 edition.
€. Population data from U.5. Department of Commerce, Bureau of

the Census. Demographic, Sq;ial,gﬂé Economic Profiles of the

.. States: Spring 1976,

Degree data from Office of Civil Rights. Data on .Earned

=

=

Deqrees Conferred from Institutions of Higher Education

Race, Ethnicity and Sex, Academic Year 1975-76, 1978.

39 1 S



A. . California State Data

. , : ' 8
Enrollment Data from Information Dﬁest 1979: Post-
Anror Bigest 1379

secondary Education in California.

Degree data from 1977-78 from. Information Digest 1979:

Eﬁésgzﬂif;aﬂ Education in California. . -5

Degree data from 1975-76 from Office of Civil Rights.

Data on.Earned Degrees Conferred from Institutions of

Higher- Education by Race, Ethnicity and Sex, Academic

Year 1975-76, 1978.
Office of the Chancellor, The California State University

* I1. State Data’
o 1.
;!.
2.
3.
4,
N |

—and Colleges. Those Who Stay - Phase II: Student Con-

_—

tinuance [h

n The California State University and Colleges,

Technical Memorandum Number Eight, May ;979!

B. Texas State Data

1.

2.

Enroliment data from the Statistical-Supplement to the

Annual Report of the Goordinating Roard, Texas College

and University System, fiscal years 1977, 1978 and 1979,

Degree data from Office of Civil Rightgf Data on Earned

Degrees 7Cp!iferredr from Institutions of Higher Education

by Race, ‘Ethnicity and Sex, Academic Year 1975-76, 1978.

FINDINGS AND CONCLUSIONS

" The findings and conclusions center arocund four areas with which the

study and this paper ‘dealia (1) comparability and compatibility of the

data available, (2) access, (3) attrition, and (4) achievement of Chicanos

" in institutions of hfgheréducatiaﬁ. specifically community colleges.

Data Available

The data available are neither comparable nor compatible. The dif-

ferences are major and too many to discuss. However, some examples will
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suffice tn 1ndi§ate thg magn{tude of the d1ff1tu1ty i%xihe national

' 1EVE1. some of thEsda avélTah1e refer un1y to full- time students and thE )

comparison 15 Hispaﬁ1¢s to the tnta1 enrn11ment, other data report head=

count enrﬂ11ment and re1ate H15pan1cs to whité. non-Hispanic’ students,

_The def1n1tiuns uF H15@anfe$ differ and the bre%pduwn of the data into the
d1ffErEﬁt Hispani: subgruups varies. )

Data cn]]e:ted at the state level in the two states included 1n the

‘study are very d1fferént— Texas enru]]ment data do-not differentiate

® ‘% &

“between. JSul1- ~time aﬁd Eart t1me students " California information does.

‘identifies only lower d1v15inn first-time freshmen

In Ea]1fcrn1a, the da
o

,\»_

—_ and other students, upper divisinn students, and post batca]aureate and

graduates ﬁTﬁxas Eﬁrn?]ment data are broken dnwn by the faur undergrad= _

uate levels, then post EA s, Master' 5, dnttnra] and speciai{prnfessinna1

. : 4—:1 ;
4 Access. for purpﬁses of . this paper, 15 measured by the number of

rolled,

At the national 1eveT HTEpanits Eépresent apprn:imate1§>4 33 pertent

of the tnta] full=time enrn]]ment with the largest number. and percent of ©

the grand tutai 1n~the tw@-year cﬁ11&qes and the lowest number and
percent dF the tata]-enra?]ment, in the univers1t1esi “In the public
two-year 1ns;1tutiuns, H1span1cs made -Gp 6. 4 percent, or 101,344 of 4
total of 1,572,268 full-time_students. (see Table. 2)

At the state level, Ehicanns represent approximately 10 percent of

. the tut%1 headcount enru11ment in the public community cn11e925 in Cali-

fornia and about 16 percent of the total headcount enrollment in Texas

public community colleges. (See Tables 3 and 4) = .
'ﬁ." - '
w48
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Table 2

“FULL-TIME ENRGLLHENT IN INSTITUTIDNS aF HIGHER EDUCATIDN
EY RACIAL/ETHNIE GROUP AND LEVEL AND CONTROL OF INSTITUTION:

AEGREGATE UNITED STATES FALL 1976 -

Soyrce: National Center for Educational Statistics.
Education, 1978 Edition:

Statistical Report.

U. 5. Government Printing Office, 1979.

2

o o N American
Level of Asian or Indfan -Non-
Insti- R 1 1 Pacific Alaskan resident
tution Total = White® Black™ ‘Hispanic Islander Native alien
University: ] o ) -

. Number 2,079,939 1, 794 E 2 107,399 56,115 42,401 9,494 70,278
Percent 100.0 . 86.3 5.2 2.7 2.0 0.5 3.4
‘?Eiy@;gz L
Number 480,729 401,856 31,403 10,717 10,511 1,657 24,585
Percent 100.0 ‘83.6 6.5 2.2 2.2 0.3 5.1
“public: T T
Number 1,589,210 1,382,396 75,996 45,398 31,800 7,837 45,603
Percent 100.0 - - -87.0 4.8 2.9 2.0 0.5 2.9
Other 4-Year: ; L N
Nimber 3,015,236 2,447,698 330,324 113,188 43,202 15,302 65,522

_ Percent IGO 0 . 81.2 . 11.0 3.8 1.4 0.5 2.2
Private: . e A . L -
Number 1,139,262 944,427 107,116 41,584 11,444 3,446 31,245
Percent . 100.0 82,9 9.4 3.7 1.0. 0.3 2.7

" public: )
Number 1,875,974 1,503,271 71,604 31,758 11,856 34,277 34,277
Percent . 100.0 20.1 11.9 3.8 .7, - 0.6 1.8
2-Year: ~ . : o - .
“Number 1,690,775 1,272,034 221,874 119,444 33,908 18,424 25,001

Percent IDD 0 75.2 13.1 7.1 2.0 1.1 1.5

Private: N 7 B - )

Number 118,507 78,920 16,472 18,100 700 1,496 ' 2,812

Percent 100.0 66.6 13.9 15.3 0.6 ‘1.3 2.4
LA ) .

Public: ‘ -

Number 1,572,268 1,193,114 205,395 101,344 33,208 16,928 22,279

Percent 100.0 75.9 13.1 - 6.4 2.1 1.1 1.4

Inon-Hispanic E ‘

The Condition of
Nasﬁ?ngtaﬁ} D.C



Jable 3

HISPANIC HEADCOUNT ENROLLMENT IN CALIFORNIA
AR '

-

S © FALL 1974 TO FALL 1978
© GALIFORNIA COMMUNITY COLLEGES

1

HISPANICS

Yk

Year

‘spofi=_

Total

Re=-

dentsas

. Male

¥ 0f

Total

Re-

spon=
dents . Female

% 0f
Total

Re=

spon-

dents

v

J

Total

Under-
grads

1974

1975 -

1976
1977
1978

© " 959,707

2,101,548
1,073,104
1,120,520

950,340

(1978)°

50,804 .
56,727,

59,882
61,086
80,236°

(55,395)

9 35,276
5 39,345
8 48,098
5 56,582
9

© (54,243)

49,230 -

3.68
3.57
4,57
5.05
5.18

86,080 8.97

96,072 - 8.72
168,880
‘117,662
99,466
(109,638)

=

O
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Total Respandents

1978 when total .num
méﬂt_was’11047,lﬁ7g

prorated totals of Hispanics were cal
by assuming that the percentage of H
ntage of Hispanic non=-

a5 the perce H ] ]
ison with 1976 and 1977 totals.

direct compar

{spanic resp

equals Total Enrollment except for the Fall of
ber of Respondents was 950,340 and Total Enroll-

culated for. the Fall of .1978
ondents is the same
respondents in order to allow
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In CaHﬁ:rnia. Hispanhs enrolled in the pub‘lh: t:nmmunﬁy l:nﬂeges

"represent almosts BE percent of the tnt.ﬂ number nf Hispan‘cs gnraﬂed at

the. undergrﬁduage level in all the public institutions of higher educa-

tion. 1In 1978, of a total undergraduate Chicano enrollment of 130,263, or

"(84.17 percent) 109,638 were enrolled in the comminity colleges,

em"aaﬂment 1s' congldered, 1{.,e., both undergraduate and graduate, the

‘percentages’ change %11'ght.—1y. Of a_grand total Chicano enrollment of

134,722, 81.38 peroent, or 109 638 were enro]led -An the community “col-

'Ieges (See Table 5)

In Texas. Chicanus enrnﬂed in ‘the pubH: cnmnunity colleges repre=. §

2 X

v a4 E; .
. 9]

sent epprnﬂmate]_y 58 percent QF the total number DF Hispaniecs enrolled at

i T Tablead- Y
{ )
/ HISPANIC HEADCOUNT ENROLLMENT . BY SEX AND LEVEL :
' SO “FALL 1975 T0 FALL 1978 _ ;
© TEXAS PUBLIC COMMUNITY/JUNIOR COLLEGES
_ HISPANICS%
— J- .
: Gt . %of . 2 Of - % 0f
. ) Total .. Total ... Total Total
- _ Enroll- " Enroll- _Enroll- ] . Enroll-
' Yearl went - Ha1e— ment:  Female ment: Total . ment
Freshnen . 1976 145,616 12,090 8,30 10,567 7.26 22,666 15.57
1977 152,158 12,140  7.98 12,425 ° 8.17  24.565 16.14
., 1978° 160,814 12,647  7.87 13,332 . 8.29  25.089 16.16
 Sophonores 1976 43,400 4,506  10.59 2,665 . 6.29 7,261 16,73
, 1977 - 45,515 5,128 11.27 3,160  6.94 ~ 8.288"" 18,21
: ‘1978 44,318 4,742 1070 3,476 7.84 8,218 18.54
Unclassi- '1976 24,772 3,802 15,35 1,694 6.88 5,496 22.19
fled 1977 25,244 2,734 10,83 1,285 5.09 4,019 . 15.92 ..
- 1978 27,882 2,865 10.29 1,445 5.19 " 4,310 15.48
— = = — - “’ = = — - — = - — — = 7{!
Total 1976 213,788 20,497  9.50 14,926 ‘6.98 35,423 16.57
1977 222,917 20,002  8.97 16,870 7.57  36.872 16.54
' 1978 232,974 "20,264  B.69 18,253 7.83  38.517 16.53

‘If total, .



kA L

}1& ﬁder‘graduate 1evﬂ 1n aﬂ the pubHc: 1n5t1tut1an5 of h1gher educa-_.

Gl

TEGL e o T
\5& T -H:x;. L A i . . ' . i . ’ ’
s%\ ‘ I - TR :

84
tian, -.In 1978, sthe tutﬂ of Chicina undergraduates enra‘l]ed vgs 66,222,

of whh:h BB 517. or 58 14 percent were enrﬂﬂgd in the cmmumty cnﬂeges

and 41.84 percentuor 27,705, were enroﬁed in the sgniar cuﬂeqes and-

_univErsities This distribution channe?snghny 1f the- c;nmbinpd unders

Pl
T

ﬁ T SE 517 Eh‘h:anus Were - Enru11ed in camumty r:uﬂeges af the cambmed

v’aduate and _graduate. Enrnﬁment are :unsidered In 1978 54.04 percent

T2y ' = A
: Aﬁ\;.uséﬂ in this paper,: attﬂt‘luq is deﬂned as the 1555 of enrollment
a? students frm year to. _year. e s

thE non= HispaMc whites had drapped olt,

E

By 1975 faur years after -1n1t1al enruﬂment in caﬂege Hispam:s '

" showed rnuch h1gher attrition rates than their white counterparts.. This
f1nd1ng 15 ev1dent in Table B; Hispanic attrition averaged argund" 56

percent. whife non=Hispanic attrition avemgﬁd 34 pgrcent i

*

&
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. TaB1e 5

. HISPANIC HEADCOUNT ENRDLLHENT CDMPARISDNS
: " . FALL 1976 TO FALL 1978 :
CALIFGRNIA CDHHUNITY CGLLEGES = SENIOR COLLEGES AND UNIVERS TIES

S l!n'dergraduater : o
.. Enrolliment Only:  ~  Community J Juﬁinr Cn11eges Senmr Enﬂeges S -Total .
v [ : Number Percent - - Humber Perce rlt Number, -
1976 108,880 85.50 18,470  14.50° 127,350
. 1977 117,662 '86.70 18,061  13.31° 135,723
W 1978 e i 109,638, 84.17- 3,130,263
Total Enrollment:  Community Junior Ccﬂ*legLE Senior Colleges  Total
- e - Number Percent ~ Number  Percent Number
1976 ., ...~ 108,880 | 8270 22,785 . 17.31 131,665 .«
1977 117,662 84,14 22,180 15.86 139,842
. 197¢° ) 109,638 . 81.38 25,084 18.62 134,722
D . B 8 -
g ¥ TR LR T e i . '
£
%
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c s Table s .
EC : HISPANIC HEADCDUNT ENRDLLHENT CGHPARISGNS : o
: .- FALL 1976 T FALL 1978 .
: TEXAS CDMHUNITY/JUHIDR COLLE(‘ES SEN[DR CDLLEGES AND UNIV RSITIE'_" S
1 = = S ;’r, = =
Underqradua te T
Enréﬂm&nt Drﬂ : © Total
- : Wﬁe_r

1976 Ugotos " 23,871 39.96% 58,994
19725 ° 50448 . ,25.113 . 40,51 61,985
.. 1978 .16 27,108 4104 66,222

* senfor College. Total . -
‘Number  Pergent  Number

~ Total Enrollment :
L A Ppr‘cent

1976 ~35,423'-» 7 se.86 . 27;991 | 63,414
1977 o . 36,872 -55;19 .. 27,943 66,815
iwe, Lo 19782 38,5177 5 . 54,04 32 74‘6 71,263
EDllC_ATIDIIALr TA?US AS GF DCTQEEB 1974 D -
m: "‘HI(‘H SCHDDL CLA55 OF 1372
= " H15pan1c ~—White,  non-Hispanic,
Educational Status _ .
, Hen_ Hﬂmen 7 Men - Women
e T (Pevcent TSErTbutTon)
Totaluhu e e 0 100 100 100" 100
Completed program. . . . A ) 9. 11 18.
L5ti11 enrolled in-a 2- vear ) . L ..
ihstitution. . . . . + .+ . PR g - 40 .24 20
Transferred to a 4-year r:gﬂeqe .11 7 27 . . 25
Drgpped -out of schaol. . . . . . ¢ 47 . 45 9 - 37
Academic veasobs . . . . . « « < B 6 5
_ Non-academic reasons e e e e s 34 32 32 . 13
‘Number of respondents . . . . . . 102 83_ 1,244 1,135

’ S‘éurce:\? National Center for Education Sﬁatistics Thé Ccnd’lt‘lnn %i

v Education for - Hispanic - Americans, washingtdﬁ; g.c.r I,
« - Government nting ¢e, 1980. .
- ¢ ar ,

ERIC

Aruitoxt provided by Eic:



%able 8

EBUCATIDNAL STATUS AS OF DCTOEER 1976 OF HISPANICS AND- NHITES
e IN THF HIGH -SCHOOL CLASS OF 1972 WHO. ENROLLED IN
" © ACADEMIC’ PROGRAMS. IN FALL 1972, BY 'SEX

“, Ty, : . . I

= . " ~Wispanic ~ White,  non-Hispanic

“Educational Status. - t : - i L
o ST " Men Women  Men. . Women -~
Total ..l L. 1000 o0 100 %
Bachelor's degree. . . e 14 18 -355
" flo degree, but sti1l enrnﬂed .. 29 28 30
i Drupnuts e oae s s e s s s s B - B4 . 34

= Number _af requndents! e s e s 137  113 .3,352 N

Sﬁurce Nat1ona1 Center‘ fg' Educaﬂcm Stat1st1cs The Conditio
© .. Educati ic Americans. Hashmqton. o.c.: YU.

eamp]etinn rates at bath types “of 1nst1tut1ons than their‘ ma’le cnunter-
_parts. - (See Talﬂes 7 and 8) ’
Statewide ‘data on ‘attrition’ ‘in EaHfm‘Ma cannot be syﬁthe‘%ized
bet:a:l\se of t_hg nature of the dat_aa available. I=h:mrever'it the Office of the i
-Chancellor. of ‘the 'Ea-anr—ni.a State -Ll.r:ﬁ'vei;sit_\y' and Colleges system has o
prnv1ded ‘trend infor'matmn on attrition and f;nrn:ﬂetinn of ethnh: gruups
;with{n 1ts system. . The trend s c1ear Ch'lcann and uther Hispanh: nat'lve ’7
. and t:pmmunity cnﬂege tr‘ansfer students have s1gnifitant1y higher attri: '
'tign,[ (lﬂwer retention rates) than the averages of -the total enrnﬂment ':“
: Natwe, that 15, first t1rne enteﬁmg freshmen 1n a f‘nur-year inst1tut1nn. .

.H'Ispamcs have a cﬁmbined cammetiun rate af appmximate]_y 15.4 percent

vwhﬂe the total enrﬂﬂment av%rages 29 E peru:eqt (See Tab]e 9) H1span1c o

-

'transfers from the commnuni ty cﬁl]eges have a tnmbined c:gmpletmn r‘ate of
B 27 9 per;‘ent, whﬂé the tntﬂ En\rnﬁment averaged 4.1 percent (See
Tame 1@) N \ g CT e ety N
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Attrithn rates arel higher

"n, the ien*lﬂr Tnsf.i-

whh:h agtuaﬂy qain enrcﬂment after the sophamure year. - (SEE{

As -used 1n this paper, the tem at:h*leVement is deﬂned simpIy :jax,xs: -
B & . T A . o :
‘,,degrees earned S 'f S S - i

stpaiﬂté .

:-at 311 1eve1s is disprupnrtinnateu 1uwe, than tgg percentage H1span1

represent “uf the tﬂta’l pnpuhtiﬂn. Hispanh:s !rnust 1:1ear1y appraximate

gé uf the nat1nna1 pnpuhticn “in ‘the number -of degrees

'.earned at the assnciate s degree IEVE’I. In fﬂﬁt Hispan1¢:s Earn a d1sprn-' Ly
: . ia SOR.

’"mrtiaﬁatew h'lgh ﬂumber of- agsge*late 5 degrees “than -other. degrees ) In -

975-76 H1spanics earned 2, 259 degrees. '20,065 of wh*h:h were assntiate 5.

degrees The 1atter f1gure represents 4.67. percent of the tgtﬂ of

42‘3 844 assgciate T degrees earned ‘In that: _year. (See Tahﬂe 13)

Ceg T




: Tab1e 9 L
YEAR GRADUATIDN RATES® OF FALL 1973 csug

FIRST-TIME FRESHHEN BY*ETHNIQ GRDUP
Eﬁi‘—ﬂﬂéd : ___ Eraduatiﬂn Rates )

;; Etﬁﬁaé srpup, +~Fall 1973

Cmertean’tndtn . 1ss o 160 -+ Lo Ll
Astan . 971 3y -

- Black, Non-Hispanic. - - 1,006 ° - . .102° 13
_-Mexican American .. Looo1.102 -0 (124 154 -
Other Hispanic S ) & - 2170 .197.
Pacific Islanders .o+ 128 > 2258
+White;-Non=Hispanic -~ -~ ~+~'11,236 "~ ‘3197
- Other Groups : . | : 23 . ..279
i No Respose. ~ - . " g.914 C .24
.ﬁtais; Al Ethnic Groups 22,066. . _ 366 " 2320 . .296
g ?Graduation Within the system '_ E ? — B

o Note: . '.A‘Fﬂ1p1rl’a stué‘ents not separately 1dgnt1f1ed e

L Source: Office of the- Eham:eﬂnr. The CaHfm‘nia State Un1vers1t_v and Cnﬂegesi
B S Those: Who Stay--Phase II. Student Continuance in The California State
' niversi;g and CQU Lalleges, Tecﬁn%:ai Pmﬁrandum Number Eight, ﬁa_y 1979,

= v
- =
.t
H
- - . _ -
B
8 s .
: - -
) 2,
e
t T
N
- LR - i - .
57 - S
. =
P - . b3
. . 4
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e Tah?e 10

" THREE-YEAR' CRAGUATION: RATES* oF FALL 1978 CSUC .
NDERBRADUATE “TRANSFERS FROM .CALIFORNIA COMMUNITY COLLEGES I
 BY ETHNIC GROUP *- - :

4

B . Enrolled
o Ethnig Grpup, - - . Fal1 1975 -
,'American In&ian B <. 618 Co.323 e 37 330 -
" Asian : 971, *.345  -.424 . 381 o
Black, Non-Hispanic . o 1,363 197 .229 . ~.209
1 L 8T j267 - .407 . .32 e
S#0 1,395 , 251 . *.326 -r 1 D
“H e g e, BT e 328 @B s
Pacific-Islanders . ~ .- .18 -~ .264 ~ ~ .400 Sl
White, Non-Hispanic . - . . . 17,458 . . L3589 ¢ .409 . .380
7 " other Groups B v 466 .344 - 395 . ,362
’K_Ng Respanse e 2,733 279, _ 2381 o, <303
Tnta1s, Al] Ethnic Eraups - .375 341
— —
iEraduatiun within the sysfem.: R -

Source: .- Office’ of the Chance11ar, The Caiifﬂrnia State Un1versity and, En11egesL
' “Those Who Stay--Phase I1. "Student Continuance in The Califernia State

S n?ver??iﬂ and 9 7eges, Technical Hemuri‘ﬂﬁm Number E1gﬁt Hay 1979,

. 4 N
\ . ! §
D .
o’
e
- . :

B . ) e T )
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. Table 11 .

HISPANIC ATTRITIDN RATES
76 .70 .1978.

TEXAS PUBLIC CDHHUNITY/JUNIGR COLLEGES

K
_F.

i

- Entering Class © 1976,

) A t tr 1 tion F atés

1977 1978,

Fr .=50. Sn.-Assnc

Cum®

1076 T Frsh
22,666 8,288 - . 63.43%
(145,616 45,515 . | 68l75%

Hispanies - .
Tata] Enru]]ment

! Soph ‘Assoc

,“

1977 o

Hispanics
TntaL,Enrn11ment

. 24,565 8,221 66.53%
152,158 44,318  70.87%- -

~
lS?Ss_

" Hispamics . :“f,
Tﬂta] Enra]Tment

» 25,089
-.160,818 -

!,_

2 Cumilative attrition

rate of ciass céicu]atédjpn

L

av311;b1e data, .

4
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TabTe 12

" HISPANIC ATTRITION RATES )

1976°T0 1978 -

TEXAS PUBLICVSENIDR COLLEGES AHD UNIVERSITIES ~f~_

o Entering Class- 1976

1977

‘At t rit 1 1] n R a- t

b
a

1978 - FF.=S0. S0.-dr. Jr.- 50.=

Sr.‘

Cum i

Bach s

T 1976:

L H1span1c§
Total Enr§11ment 84 471

Frsh
8,141

‘-15,38%

37.61% - :
10,02% -

138.75%

5 865
'55 928

5,079
51,741

27.96%
32.61%

;;v1977a' N

Hispanics ';..i .
L Tntal Enroliment.

Soph

737" 5,206
37 52,284

40.43% - - -
39.93% - - -

1,040,438

39.93%

: 11973*- :

: ‘Hispanics R
' Tnta1 Enru11ment .

. Frsh !

Smars - e e

il

. u‘“

O
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Negat1ve attrition rates indicate a net gain in enru1]m3ﬁt_

s : .
3 .
b a T R
B £ v ,
S, _\\ -
&
k]
s

CUmu1at1ve attr1tinn rate ‘of class t%iﬁu1atéd on availab1e data;’ f
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* DISTRIBUTION OF DEGREES EARNED NATIDNALLY
: "IN PUBLIC INSTITUTIONS - o
197576 '

+ R

— HISPANIES S

T e T~ 3 0f - , % 0f
Level . OF -~  Total =~ . ~ Total - R Tgtal : . Total |
“Degrees - . Degrees = Male - Degrees: Female -Degrees Tﬂt;’l Degrees

10,749 250 9,316 217 20,066 4.67

Chachelor's 34,197 ¢ 96T NS0 T dgse 1,367 18,165 286
Master's 208, 228 2,018° 0.98 - 2,015° 098 - 4,083 1.96

_Doctorate | 21,618 194 -0.90  70° 0.32 264 1.22
Total. 1, z’no‘ 887 22,474 :.1.74 20,053 - 1. 55 42,527 .3.29.,

'Ip bath Califnrnia and Texﬂs. ~the per:entage of‘Hispanics earn1n957
.degrees is disprapnrtianateiy Tﬂwer than their rgpresentat1on in each’

- state" -popmatmn. quever, Chfcangs were closer to achleving a —pmpo_r';
' t1onate number of degrees earned in Texas.. In 1§7§=75 Chiéaﬁns Tn:Ca1j-

£

fﬂrn1a earned 11 IBE or E 87 pertent nF thE 162, 955 degrees awarded I@

Chi«;anns earned ?,734, or- m is pércent 6f the totai (S-ee ’lf_ab]es 14 and

: associate s degrees than Dther degrees. In Ca11forn1a of 11 IEB degrees
earned bx Ch1canos, ‘more thaﬁ EE percent, nr 7, 441 were- assoc1ate 5

*degrees (SEE Tap]e 14), In Texas, Ch1ﬁanns earned 3,729 assnc1ate s .
degrees. or a1most 48 percent of the tata] 7,784 degrees earngd by them, )

(See Table 15)
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';speh a

dnnr-, have pruﬁded m:ess ta ppstse:andary educatfnn far Ghin:angs ta a-

'rmuch greater degree than have the other segment:s of 1nst.1tut1t3ns of higher K

ied,fatiﬁm. it 'Is abviuus that a very 1arge perzentage of Chitangs en—

riﬂled in 1nst1tut1uns ﬂf h‘lghgr Educatinn are enrolled 'In the Emmunit,y

'cnﬂeges.- It 15 a1sa true that of all’ degrees earned by Chi:anos, the

assnciate 5 degree, ‘the degrﬁe awarded‘ b_v the cmmun'lt,y sa11eges, v‘epre— :
. .

,sents a very high perr:é"ﬁtagei LT

_And yet, many- Chicano_edm:aturs and researzhers, 1nc1uﬂLng the -

1 ‘that caﬁmunity cuﬂeges are nﬂt duing enuugh

,authg,, of fhis paper, ft
'Critics have frequenﬂy fﬁzused un the h1gh~ attrttiun rate 'In the u:om-
muriity :Q‘ITEges, 'espe«:iaﬂy for mngr'lties. (DHvas 1979)

In this dégade uf‘ the 1939_5. c.gmmun'lty caﬂeges have an ex::eﬂent

iu‘

"
k]

iy
b T
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DISTRIBUTIUN DF DEGREES EARNED IN CALIFQRNIA

, IN PUBLIC INSTITUTIONS
- e 1975 75

N U 4 .
Level 0Of. - Total - #Jotal® . A ota
- Degreks ,Degeees . Vﬂe]eb-‘ Degrees Female Degrees Tnta] _Degrees

P . - - R IS _. e

assoctate's? 79,720 4,383 6.50 3,058 2.88 - 7ia1 9.34
acholor's 65,000~ 1,088 290 1238 L0 3,126 A

Haster s 16,147 370 2,29 - 232.. 1.4 602

Dncterate 2,075 - a7, 0.82 2 000, isz

',7 Total 162,955 6,658 4,00 4530 2,78 11 188 6.87 - -

o Table 15

“ DISTRIBUTION OF DEGREES EARNED IN TEXAS
*IN PUBLIC. INSTITUTIONS
SN 1975-76 -

. W s P ANIC S

f' P : % Of
. Level of " - Total . .Total. 7 . Tot
_ Degree - .Degrees Male Degrees Female Degree

“hssoctate’s 22,207 4,402,100 1,616
Bachelor's 39,505 1,776 4.50 1,836 ;
6.74.
2.48

Master's 12,077 . 426 . 3.53 . - 388.
Doctorate 1,212 27 2.23 - . 3

=

“Total - 75,002 4,442 . 5.97 3,382  4.46 . 7,784 10,38

. 5 . - T BT Y

= e T
B - ug

It could be a neeene=1eses éituat%an. If_eemmehjty_ee11eges'ﬁake'
henest;'EQneerteq effort to.attract more Ehieanesi:tp:ﬁreviﬂeeﬁueijty“

R,

g. S0 ) . . N . e e 17’;

5583
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.’sewicgs Vesigned ts mget their unique needs, to redu::e the.

”hh attritiun rates, thgy

u1d be meeting the pramise of equa“ vedu\:

v are’ charged, and. by so daing. they ':_ e

;tiunﬂ appartunit_y \ﬂth whr h,

"—'111 be beneﬁting themsehgs. " the very 1east, they \mu]d he gh ,'

;eir Enraﬂment. upan whith funding 15 ,

-

e maintain and perhaps even 1m:rease

" based,.

““The Ehicanas receiving more.. and better educatiana1 senices'm”
: beneﬁ% 1ust as have all Americans whn have received higher edut:ati

And finﬂ‘l]y. sa:iety 1?1 genera‘l wgu1d beneﬂt,'from having 1arger pr:m]

't n:nmu:ﬂty

It 15 a t:h'ljenge h

of: 'educated prepared: ctrain

Be :cpﬁeges must square‘iy Fa::e. Then théyj@lst aczgptli_t. -and.rmavg_ to diwha; _

o negds to be ;!nne.

g EiELiDeRAPHv

"Iﬂs" 'Séhtﬂs;'A- G. Jr.,d. Mnﬁtemaynr, and E. Solis, Jr : Ch%cana §tu-* .

dents in Institutiﬂns of HigLr Eduaatmn Access. Attritmm and

'Achievement Austin, Texas fo"ize ﬁ:r Advan:ed Reser‘at:h 1n H1s- ;\'
pan'h: Educaticm, Cgﬂege nf‘ Edu::aticnn, the University of Texas, 1930

.Gﬂbert F. (Ed) 1986 Currmumtﬁ

VJuninrr 7and TEu‘;hnicaLCnHe'E D1rec-3

tm‘g Hashingtan. 0. C. Aﬁeriéan_ Assatiatinr“\_ c}f Cgrrmqpity and

' Jun'inr Cu]'leges,_ 1980.

\=197B Anuua1 Repart “to the PubHc)

,7 A Gﬁmd Day’ 5 \-lnrk The New Focus 1197

Phoenix: State Bnard of Diré::tnrs \ﬁir Cnmumty Ccﬂ]eges nf

. 'Ar'1 z0na, 1979

'Infarmatian Digest ]_979 Pastsecnndary Edur:atmn in. Caﬁ*ﬁ:rn A, aer‘g%’

: mentn EaHﬁ:rma Pnstsxnndary Educatinn Cnrrmisswn, 1979

Knneﬂ, D. M. Pr’ivate Cnrresgandence to the_ Prmcma] Investigatnr,

v February 7, 1930;

res sondence to the Principal Investigator

Knoeﬂ, 0. PL Frwate Cor

Ot:tﬂber 4, 1979.
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Printing foice 1930

{on Statistics

Bffiﬁe of the Chancel1nr Those th StaygiPhase TI

Thé Canditiun nf Educatian ',:';

'épani:'Americans Hashiggtnni.D!C! ‘U8 Eovernment

Vin the Caiifornia State University and Ca11eges (Tethnica? Memﬂr-

. andum Number 8). Lﬂng Beach

.fECu11eges, 1979

ﬁ]ivas; H A; The Di1enma of Ac:ess

s %

Ca]ifnrnia State Universfty and’ _

Hinnrities in Twn -Year CD11eges.

Nashington D.C.: Institut’;fnr the Stuﬂy of Educatinna] Pn]icy,..

Te:as Cd]]ege and University System Fnr Fis:a1 Year 1975

Cngrd1nat1ng Board, Texas[§§1TEge and Un1ver51ty System, 1979,

Austin;

ual Repart of the Cnnrdinating Enard,fv’

v! Statist%cai 5upp1ement tn the A

Texas Coﬂege aﬁd Univer;ity 'S_ystem fﬁr F1sca1 Year 1978 Aust

Cnnrdinating Buard Texas Cu11ege and Un1ver51ty S¥stem, 1978

Stat1stic31 Suppiement to the Annua] Repnrt ﬂF the Cnardinating ‘Board,

* Texas Eo]]ege and Un1versity SystEm fnr F1sca1 Year 1977

. tnqrd1nat1ng Bnard Texas CoiTegE and Univers1ty System, 17,417

U;AS Department af Eanmerce, Bureau of the Census,

“and’ Ecnnnmﬁc Frnf11&s _of thE

States

Demugraph1c Snc1a1

Spring, 1976. (nguiatinn

Character1sti;5 Ser1es P 20 Nn 334) Hashingtnn D C . S{

"
Gaver mént Fr1nt¥ng 0ff1:e

Drigm in. the United States:

1979

Pnt nf Cnmmerce Eureau DF the Census

Harﬁh

™~

Persgns bf Spanish .

1979 (?am:ed.Repgrt—, Popu=

. Rights Data on Ea'.ned Degrees Cunferreﬂ Frqm Institutians of

Washington, D.C.: .
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‘Joaguin Montemayor 15 A§s15tant Cagrdinatgr nF the Center for Eﬂingua '
" Bfcultural, Education. at. the CQUE e of Educati@n at Ariz;ma State. Univer:z .

. sity 1n Tempe. Aquna R ‘ S W e

! Jr.. 15 \Ht:e President fnr Cﬁﬂege Deve]opment at E'[ Pasc -
’ﬁege in E1 Faso, Texas - ©
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